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School Partnership Facilitators

Lead the WSI programme

Deliver WSI sessions

Support specific tutees

Contribute to QA processes

Oversee mentor training programmes
including delivery of training

Caroline Capper
Partnership Facilitator

caroline.capper@york.ac.uk

e Review WSI curriculum and mentor training
programmes

Vic Allen e Placement allocations
Partnership Facilitator

victoria.allen@york.ac.uk

education-spf@york.ac.uk
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Our School Partnership

e The bigger picture
® Our PGCE team
- HEI Route (Core PGCE)
- School Direct™ (SD PGCE)
e Our PT and mentor colleagues
e Celebrating our school partnership
*Lead Partner 2024/25




Initial Teacher Training (ITT) at UoY

The Department of Education at the University of York'is a leading department with internationally
recognised quality in teaching and research in education.

We have been involved in initial teacher training since the university’s establishment in 1963.
We currently work with 65 schools across the City of York and the whole of the Yorkshire region.

The UoY School Partnership includes;
Local Authority Schools

Faith Schools

Multi Academy Trusts

Independent Schools

Technical Colleges

Special Schools

Alternative Provision Centres



https://www.york.ac.uk/news-and-events/features/qaa-review/
https://www.york.ac.uk/news-and-events/features/qaa-review/

The UoY Core PGCE - HEI Route

This also includes All Saints trainees

Claire Ball-Smith (Core)
Director of ITT (DITT)

claire.e.ball-smith@york.ac.uk

Catherine Shawyer
Deputy Director ITT (DDITT)

catherine.shawyer@york.ac.uk

Provider Calendars
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The School Direct (SD) Route - Pathfinder

Stephen Sandwell
All Saints Secondary Lead

ITE

Lead school: All Saints RC School
s.sandwell@allsaints.york.sch.uk

Andy Young
(Pathfinder, PF)

Teaching School Hub CPD Lead

Pathfinder Secondary Lead ITE
Lead school: Archbishop Holgates School \40}) ALL SAINTS RC
ayoung@archbishopholgates.org ‘.S
SCHOOL, YORK
. YWorking Together
Pathfinder J %9

Teaching School Hub Provider Calendars
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Curriculum Area (CA) Leads

Science
Simon Quinnell
simon.quinnell@york.ac.uk

English

Catherine Shawyer

Deputy Director ITT
catherine.shawyer@york.ac.uk

Leanne Mason
leanne.mason@york.ac.uk

Maths
Helen Granger
helen.granger@york.ac.uk

MfL
Mirjam Buehler-Willey
mirjam.buehler@york.ac.uk

History
Helen Snelson
helen.snelson@york.ac.uk

Geography
Georgia Ramsay
georgia.ramsay@york.ac.uk
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The role of the CA Lead

Curriculum management and training
® responsibility for the content, structure and efficient administration of the curriculum area

provision of subject-based information, resources for trainees

lead subject-based tutorial and discussion sessions in line with the Core Content Framework

support and advice to trainees in methodology — planning, teaching, classroom management and assessment
attendance at PGCE Board of Examiners meetings

Liagison

® Jiaison with subject mentors (General Mentors)
® hosting subject mentors’ meetings (3 per year, October, February and July)

Support and Assessment

® monitor and support trainees in their development against the Core Content Framework throughout the course, and
assess trainees against the Teachers’ Standards at the end of the course

observe and support trainees, offering advice and feedback (once per placement)

monitoring trainees’ progress in school

marking of assignments

write references for job applications where a trainee has requested this beforehand



Curriculum Area Tutors

MfL

Liz O’Neill

MfL CA Tutor/Lead Mentor
liz.oneill@york.ac.uk

English
Nicola Towle

English CA Tutor/Lead Mentor
nhicola.towle@york.ac.uk

Science

Moira Steven

Science (Physics) CA Tutor
moira.steven@york.ac.uk

Maths

Paula Kelly

Maths CA Tutor/Lead Mentor
paula.kelly@york.ac.uk
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Geography

Jane Elsworth

Geography CA Tutor/Lead Mentor
|ane.elsworth@york.ac.uk

History

Ruth Lingard

History CA Tutor/Lead Mentor
ruth.lingard@york.ac.uk
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The role of the Associate

Curriculum management and training
e support the CA Lead with the design of the content, structure and efficient administration of the curriculum area

® provision of subject-based information, resources for trainees
® /ead of subject-based tutorial and discussion sessions in line with the Core Content Framework
® support and advice to trainees in methodology — planning, teaching, classroom management and assessment

Liagison

® Jiaison with subject mentors (General Mentors)

Support and Assessment

® monitor and support trainees in their developoment against the Core Content Framework throughout the course, and
assess trainees against the Teachers’ Standards at the end of the course

observe and support trainees, offering advice and feedback (once per placement)

monitoring trainees’ progress in school

marking of assignments

write references for job applications where a trainee has requested this beforehand



Our PGCE Journey

® The Core Content Framework (CCF) and
using the Teacher Standards

e Trainee assighments
e Curriculum phases and foci

e An overview of the course calendar




[ he Bi Pict
e I g g e r I C u re The DfE’s teacher development reforms have created a ‘golden thread’ of

high-quality evidence underpinning the support, training and development
available through the entirety of a teacher’s career.
g The highlighted section below shows how all new entrants to the profession
| & Department for Education will benefit from initial teacher training (ITT) courses that incorporate the
content of the ITT Core Content Framework (CCF), which sets out what ITT
providers and their partnerships must draw upon when designing and
delivering their programmes.

Annex A - New teacher development system

n

Experienced teachers and
middie leaders

Senior leaders, heads and
exec. leaders

Early Career Teacher

Early Career Framework (ECF) Specialist NPQs Leadership NPQs
* Leading Teacher Developmem «  Senlor Leadership
* Leading Teaching *  Headshyp

*  Leading Sehaviour ang Culture *  Executive Leadership




The ITT Core Content Framework (CCF)

The CCF forms the foundation of all teacher training courses in England. It was designed by
the Department for Education (DfE) to detail the ‘minimum entitlement of all trainee
teachers’

The framework has been created to support the trainees development across 5 key areas:

pedagogy
assessment
behaviour management

curriculum

A Education

professional behaviours Endowment

Foundation



https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/974307/ITT_core_content_framework_.pdf

The CCF is divided into 8 sections, each correlating with one of the 8 Teachers’

Standards.

. High expectations

. How pupils learn
. Subject and curriculum

1
2
3
4. Classroom practice
5.
6
7
8

Adaptive teaching

. Assessment
. Managing behaviour
. Professional behaviours

The ITT Core Content Framework (CCF)

g

Department
for Education

ITT Core Content Framework



https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/974307/ITT_core_content_framework_.pdf

Subject and Curriculum (Standard 3 — ‘Demonstrate good subject and curriculum
knowledge’)

Learn that...

Learn how to...

T

Learn that...

statements 2

details the pedagogical

knowledge you need to 3.

have to understand a

particular standard. These .

statements are all based

on educational research

iInto what makes good i

‘teaching. |
6.

A school’s curriculum enables it to set out its
vision for the knowledge, skills and values that
its pupils will learn, encompassing the national
curriculum within a coherent wider vision for
successful learning.

Secure subject knowledge helps teachers to
motivate pupils and teach effectively.

Ensuring pupils master foundational concepts
and knowledge before moving on is likely to
build pupils’ confidence and help them succeed.

Anticipating common misconceptions within
particular subjects is also an important aspect of
curricular knowledge; working closely with
colleagues to develop an understanding of likely
misconceptions is valuable.

Explicitly teaching pupils the knowledge and
skills they need to succeed within particular
subject areas is beneficial.

In order for pupils to think critically, they must
have a secure understanding of knowledge

Deliver a carefully sequenced and coherent curriculum, by:

Receiving clear, consistent and effective mentoring in how to identify
essential concepts, knowledge, skills and principles of the subject.

Observing how expert colleagues ensure pupils’ thinking is focused on
key ideas within the subject and deconstructing this approach.

Discussing and analysing with expert colleagues the rationale for
curriculum choices, the process for arriving at current curriculum

choices and how the school’s curriculum materials inform lesson

preparation.

And - following expert input - by taking opportunities to practise, receive
feedback and improve at:

Providing opportunity for all pupils to learn and master essential
concepts, knowledge, skills and principles of the subject.

Working with expert colleagues to accumulate and refine a collection of
powerful analogies, illustrations, examples, explanations and
demonstrations.

Using resources and materials aligned with the school curriculum (e.g.
textbooks or shared resources designed by expert colleagues that
carefully sequence content).

Being aware of common misconceptions and discussing with expert
colleagues how to help pupils master important concepts.

Support pupils to build increasingly complex mental models, by:




Subject and Curriculum (Standard 3 — ‘Demonstrate good subject and curriculum
knowledge’)

Learn that...

Learn how to...

4

A school’s curriculum enables it to set out its
vision for the knowledge, skills and values that
its pupils will learn, encompassing the national
curriculum within a coherent wider vision for
successful learning.

Secure subject knowledge helps teachers to
motivate pupils and teach effectively.

Ensuring pupils master foundational concepts
and knowledge before moving on is likely to
build pupils’ confidence and help them succeed.

Anticipating common misconceptions within
particular subjects is also an important aspect of
curricular knowledge; working closely with
colleagues to develop an understanding of likely
misconceptions is valuable.

Explicitly teaching pupils the knowledge and
skills they need to succeed within particular
subject areas is beneficial.

In order for pupils to think critically, they must
have a secure understanding of knowledge

Deliver a carefully sequenced and co

urriculum, by:
Receiving clear, consistent and effective mento ;
essential concepts, knowledge, skills and principles of the su

Observing how expert colleagues ensure pupils’ thinking is focused on
key ideas within the subject and deconstructing this approach.

Discussing and analysing with expert colleagues the rationale for
curriculum choices, the process for arriving at current curriculum
choices and how the school’s curriculum materials inform lesson
preparation.

And - following expert input - by taking opportunities to practise, receive
feedback and improve at:

Providing opportunity for all pupils to learn and master essential
concepts, knowledge, skills and principles of the subject.

Working with expert colleagues to accumulate and refine a collection of
powerful analogies, illustrations, examples, explanations and
demonstrations.

Using resources and materials aligned with the school curriculum (e.qg.
textbooks or shared resources designed by expert colleagues that
carefully sequence content).

Being aware of common misconceptions and discussing with expert
colleagues how to help pupils master important concepts.

Support pupils to build increasingly complex mental models, by:

Learn how to.....
statements

explain what trainees are
entitled to experience and
practise, focusing on the
skills needed to be a
successful teacher.




All elements of the CCF
are integrated into the
PGCE programme to
create a coherent
sequence that supports
trainees to succeed in the
classroom




Trainees are not assessed against the Core Content
Framework; The Core Content Framework (CCF)
stipulates the learning and practice trainees must
experience, and has been formulated to ensure trainees
receive sufficient training in all areas presented on the
Teachers’ Standards.

Trainees will be awarded QTS at the end of their
training once their CA lead and the DITT has
determined that the trainee can successfully
demonstrate all of the key competencies in the
Teachers’ Standards.

Department

for Education

Teachers’ Standards

[PREAMALE

Teachers make tha adacation of thek pupes ther frst concar, and ans accounsabia for achiaving the highest possibla standards in work and conduct. Teachis
act with honesty and ntegrty; have strang subject knowledge, keop thar knowledge and skils as teachers up-to date and are self oriscat forge positive

professional reltionships, and work with parents in the best interests of ther pupis.

| PART ONE: TEACHING |

A teacher must:
[ 1 Sot high expectations which inspire, motivate and challenge pupds |

* eutablsh o safe and simulsting envronmest ke pupils, rocted in
mitial raspect

* sl guals that stretch snd chadlenge pupls of ol backgrounds, biities
und dispestions

o CRENONITARR CONGKIANTYY TG POSHIWE AN G, WHlNG and

[ 6 Make accurate and productive use of Assassmenl

*  know and undersiand how o sssess the relevant subjct and
CARTICUAAN ACANS, INCANTING SEANAOFY ASSESEMANT IRQUABMANIS

* mako uso of formutve und sumemstve gssessmont o seare pupis’
progruss

o SR TR A 1O MONNOT POQrasS, SAlTANgaes, and plan
nsaqant 1n5sons

* give puplls regua foodback, buth wrally und through sceurste
marking, and encourage pupls W respond o the feadback,

which ara axpactad of pupes

2 Promate ANa OULCOIS b i

* Lo acouniable for pupls atinment, progress and culcomes

b aware of pupls and theil proe . and plan

Banhing 10 hutd on thasa

o PO 1D TNIACT AN IHA PIOGRAAS Thy IR mAda AN hak
R yin nowds

o dommnlisne knowdedye und unduerstandiog of huw pupls kem and
P IR QDR AN 1AAENNG

o eruuragy pupls b bk o iesponsdie und corncionious selade W
P ot wurk und sidy,

[ 2 Damanstrate good subgect and curniculum Knowledge |

* B i seoure hoowiedioe of e redevanl subget(s) s cotivukem
arnan, faster And Mantaln pupEs’ INAreal In T AUbREE And AGOAL
aisundurylund

dernenl e o crtivd undurstsnding of devalupments o U subject
Aot e dum Aman, and promota tha unkas of schalein

o Aeenanairana nn undarrAnnang of A taka reapansbitty foe

promutieng bigh slundunds of Burecy. wioducy s e conect use of
slandard ish, wharever $he teacher s speciaist subjct

I tRAChig aarty rasang, damansaala o cear undaraanding of
?w.mdu' syl phonks

WM wehiong carly muthuemutics, demonsieale o dieur woder starrbng of
apgenpnata taachng strategas

14 Plan and teach well structured lessons |

* impart knowladaga and davelop undamtanding snugh attectva use
of losson Uine

promote 8 ove of kearning and chikken's inlelechusd curosity

sat homawork and plan athar cut-af.ciass actndbias tn consolidasa
and axtand the knawladaa and undarstanding pupls hava acquared
refect systemiculy on the effoctiveness of kessuns and spprosches
W tesching

cantiihuta 10 the dasgn and pcrason of an angaging cumcdum
within the relavan subjact araa|s)

5 to to tha and naads of all

o Rnow when and how 1o diferentiste sppeoprislely, using spprosches
which enable pupls to be teught efectively

* have a secura undarstanding of how a range of factors can inhiot
pupds’ ablity o leam. and how bast to ovarcoma thase

* deerrrstisne a0 ansreoess of the pirysical. socel and inmelleciual

dewmlopmant of chikdran, and knaw how to adapt teaching to support

pupls’ educaton at different stages of developmant

hirve 8 chesr understanding of e needs of all pugils, induding Wose

with special educational neads; those of high atelky; those with

English as an addtional language, those with dsahbiities, and be able

to use and evaluste dstncive ieaching approaches o angage and

Support them

7T Mar havi flectively Lo ensure a good and sale learning
environmont

o INWR CIADT NN AN TOUBNAG 10r Babaur i CSSMoms, and tka
respunsibiity for promoting good snd courteous bobewiow both in
clussrooms and around e school in secordance with the school's
Dahmwr policy

* WA NN EAcamens of DANTVAGE. 20¢] SAlaBinh A Irameswek foe
dauiplioe with o range of stategios, using pralsy. sanciioens und
PR CONSSIANTly AN fnkty

o MANIOR CASAS MITACIILY, LRI APEEONCINS WINEN A0 ODIORONA
W pupls needs n oeder o involve and matvale them

* itk good relsonstips with puply. caurcle sppropiaie
IRENOMTY, A0 ACT ARCHNANY W PACARSATY

[ Fulfil wader profeysions! respormailives

* MAKA A PAUINA CAMINIRGE 10 1Y weaar 1In ANA Ahos of 18 Aenonl

duweop ffectine professional iculioenhips with coleuyues. knowing

Tiow e whices bo i o sdvicy und speciiksl suppont

daplay SUPPON atal attacavaly

1aka raspoanuhiry toe mpeeng taarrng hecexh apgenpnate

professinad duvelupmunt. responding 10 sdvce s foodbick hum

ralanfing

*  ammuncaln affacivaly with parents with rgand % poplis’
wehievumenty s wel boing

.

| PART TWO: PERSONAL AND PROFESSIONAL CONDUCT

A teachar 15 axpactad 10 damansirita cocvistantly Fegh standards of
peesonal and professconsl conduct |ha Salowing datements dating tha
Leturdow and sltiiudes wich set the requined stardernd for condut
Proughoul 8 Ivache:'s career

*  leachars uphold pubie rust in the profassion and maintan high
wharidinds of eitics arnd Deturdour. within and outside school. by:

traating pupis with dgrity, Bukdng ralaionsips rootad in musual
respact, and at ol tmes oheaning prapar boundanes appropnate
10 8 leacher's professionsl postion
having regurd fur e need 1o safeguard puds’ well being. in
accordance with stasmary provesions
shireng tolaranca of and respect Sor the nghts of athars
not undesmining fundamenal British vahaes, induding democrscy,
tha nide of Lyw, ndwaual tharty and mutual respact, and tolerance
of thosa with diffarert faiths and basafs
ensuring T personsl beliefs are not expressed in ways which
exgioil pupds’ vulsrsbiity or might lead them 1o break the law

* Teachers must have prapar and professional regard far the ethos,
polcies and practices of the school i which they teach. and maiksn
high standards in thar own attendance and punchuality

= Teachers must have an undersiandng of, and alvays act within, the
stennory Fameworks which set out ther professional duties and
responsbibtias.

Teacher

Standards



https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/665522/Teachers_standard_information.pdf
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Placement Phases and CCF Foci - Placement One

a4 N Induction Phase: 3 days a week at university/SD || Assignment 1: What do you consider to be
Sept - Nov hub and 2 days a week in placement 1 school effective teaching and why? (CCF 1,4,7)
4 I
Key focus . . .
on CCF Placement 1 Block 1 (teaching a minimum of 15/maximum of 18 solo lessons)
o %
1,4,7 . \
\_ R Review 1 |
/" Late Dec- | Mid-placement development: 2 weeks h /Assignment 2: Evaluating your planning, h
mid Feb majoritively at university/ S.D Hub ’ teaching and assessment of a small sequence
Continue S ) {_of learning (CCF2, 3 &6) D
embedding [ w/b 8th Jan 2024 - ITAP 1 pilot CCF2/CCF4 Progression and Planning }
CCF1,4,7 S
Key focus [ Placement 1 Block 2 (working up towards a 50% timetable)
on CCF [ . >




/Mid Feb - Ma\

r
Continue
embed
previous CCF
themes Key
focus: CCF 5, 8

Placement Phases and CCF Foci - Placement Two

school

[Transition to new school: 3 days a week at university/SD hub and 2 days a week in placement 2

-

Placement 2 Block 1 (quickly working up
towards a 50%-55% solo teaching, with an

. additional 10% timetabled involvement) |

Assignment 3 (Part A): Conduct your own
small-scale classroom-based research (initial focus
_on reading and existing research) CCF 3, 5,8

|

Review 3

Placement 2 Block 2 (You should undertake
a further 20-25% of timetabled involvement
so your timetable reaches 80%.)

N (O

J

Assignment 3 (Part B): Conduct your own

small-scale classroom-based research (carry out

_own resea rch)

J

Review 4

2 weeks university/ SD provision - enrichment

1 week enrichment placement plus 1 week primary experience placement

Final week - reflection and celebration




The role of the Professional
Tutor/ITT Co-ordinator

Be the first point of contact in school

Liaise with departments to identify placement offers and mentors with suitable experience and/or
training

Champion ITT in their school

Welcome trainees and ensure there is an induction programme in place

Design and oversee a school-based WSI programme that allows for the CCF to be enacted
Contribute to review documents as appropriate

Attend Partnership Forum



The role of the General Mentor

Curriculum management and training

® provision of subject-based information, resources and schemes of work for trainees
e coordination of subject-based tutorial and discussion sessions in line with the Core Content Framework
e support and advice to trainees in methodology — planning, teaching, classroom management and assessment

Liaison

e liaison with university tutor and with school Professional Tutor
e attendance at Subject Mentors’ meetings (3 per year, October, February and July)

Support and Assessment

® monitor and support trainees in their development against the Core Content Framework throughout the course, and
assess trainees against the Teachers’ Standards at the end of the course

Observe and support trainees regularly, offering advice and feedback

hold a weekly meeting with trainees at which feedback is given and targets discussed

Complete progress reviews on trainees during placements (2 reviews in Placement 1; 2 reviews in Placement 2)
write references for job applications where a trainee has requested this beforehand.



Essentials of a good UoY mentor

National standards for school-based initial teacher training (ITT) mentors (2016)

Personal qualities Teaching

Establish trusting relationships, modelling high Support trainees to develop their teaching practice in
standards of practice, and empathising with order to set high expectations and to meet the needs
the challenges a trainee faces of all pupils.

Self-development and
Induct the trainee into professional norms and Working in partnerShip

values, helping them to understand the Continue to develop their own professional
importance of the role and responsibilities of knowledge, skills and understanding and invest time

teachers in society. in developing a good working relationship with our
UoY partnership and ITT community.

Professionalism




The value of a great mentor

| appreciated my mentor My mentor Incredibly s PGCE PARTNERSHIP
making sure that | was supportive, understanding NEWSLETTER
integrated into the and realistic about my ~ TN e
department and giving performance with a
constructive feedback. difficult class.

Embracing Change
and Inspiring Minds

WELCOME BY CLAIRE BALL SMITH, DIRECTOR
OF INITIAL TEACHER TRAINING AT THE

My school mentor helped My mentor provided

Academic year 2022/23 has been the first year in the last few

o o o o

introduce me to the rest of constructive but positive o s oo e
timetables with their usual curricula offer happening. One would
think then that a smoother training journey lay ahead for our

h d h l db k th t /l d 2022/23 cohort, but the small matter of quite & few extra Bank
t e epartm en t SO t at ee aC a a O We m e Holidays (during May) and the highly unusual feature of teacher '
strike days (in Spring and Summer Terms) meant that in fact, the Alumni
trainee cohort had to juggle a lot of change and last minute « Cohort 2023/24

felt comfortable and to reflect. eobhipelb il e e o

e el
in schools where Ofsted came along this year, as a return to more UNIVERSITY

normal inspection activity resumed in the region ‘g %k

PGCE Partnership Newsletter 2022/23

welcome.



https://drive.google.com/file/d/1GXi6UTnayB3dRDs6fbwo1wqkDDkgEOuV/view?usp=drive_link
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Before your trainees arrive

Pre-arrival
Professional Tutors may wish to use this list to help them plan the key information to share with
trainees prior to their arrival.

Share key information with trainees;

Dress code

Parking arrangements/cycle storage facilities

Timings of school day

Time of arrival

Map of school

Staff handbook and/or trainee handbook

Signposting to key policies that trainees should read before arrival e.g. Safeguarding Policy and
Behaviour policy




Placement 2 - Expectations Placement 2 - Printable overview

Induction
e 2 days of induction - 20th and 22nd February 2024
Term dates

e Trainees will follow the normal pattern of the placement school
Timetable

e By Easter, your trainee should have built up to 50-55% timetabled solo teaching, with an
additional 10% (approx 1-2 lessons) observing and/or acting in a TA capacity.

e After Easter the trainee should be teaching 15 solo lessons a week with an additional 20%
of their timetable (approx 5 lessons) in other teaching areas/experience around the school.
This might include SEND/EAL department support, intervention group work, 1:1 exam
preparation, and time in your school’s pupil referral unit/area.



https://drive.google.com/drive/folders/1UU5TlJaj2u-F4p3z1f7HRx9dGy1H1zz5

Placement 2, Block 1 -
An example timetable for w/c 26th Feb

Mon Tues Wed Thurs Fri

Whole school briefing | Dept briefing Whole school briefing | Year team briefing | Whole school briefing

8AN 8AN 8AN 13LW 13LW

7Y CW Mentor meeting 7Y CW 9Y3 JE

9X1 AN 10X 5 RW 10X 5 RW

10X 5 RW 9X1 AN 9Y3 JE 10X 5 RW | 9Y3 JE

9Y3 JE 8AN PSHE

12B BC 7CW WSI PEBBLEPAD
ADMIN

After school Meetings

duty with AN

Whole school/ dept/
year team/ parents
evening

60% timetable presence, quickly
50% TT build up

Week 1: 12-13 solo taught
lessons + 2-3 lessons TT
presence (obs/TA)

15 hours contact time (incl PSHE)
per week

Trainees should still be observing
and supporting all the other
lessons on their TT.

AN - mentor

7Y - mixed ability
8AN - tutor group
OX1-set1of5
9Y3 -set 3 of 5
10X5 -set50of 5
12B - mixed ability
13LW - tutor group




Placement 2, Block 1 -
An example timetable for w/c 4th March

Mon Tues Wed Thurs Fri

Whole school briefing | Dept briefing Whole school briefing | Year team briefing | Whole school briefing

8AN 8AN 8AN 13LW 13LW

7Y CW Mentor meeting 7Y CW 9Y3 JE

9X1 AN 10X 5 RW 10X 5 RW

10X 5 RW 9X1 AN 9Y3 JE 10X 5 RW | 9Y3 JE

9Y3 JE 8AN PSHE

12B BC 7CW WSI PEBBLEPAD
ADMIN

After school Meetings

duty with AN

Whole school/ dept/
year team/ parents
evening

60% timetable presence, quickly
50% TT build up

Week 2: 12-13 solo taught
lessons + 2-3 lessons TT
presence (obs/TA)

15 hours contact time (incl PSHE)
per week

Trainees should still be observing
and supporting all the other
lessons on their TT.

AN - mentor

7Y - mixed ability
8AN - tutor group
OX1-set1of5
9Y3 -set 3 of 5
10X5 -set50of 5
12B - mixed ability
13LW - tutor group




Placement 2, Block 1 -
An example timetable for w/c 11th March

Mon Tues Wed Thurs Fri

Whole school briefing | Dept briefing Whole school briefing | Year team briefing | Whole school briefing

8AN 8AN 8AN 13LW 13LW

7Y CW Mentor meeting 7Y CW 9Y3 JE

9X1 AN 10X 5 RW 10X 5 RW

10X 5 RW 9X1 AN 9Y3 JE 10X 5 RW | 9Y3 JE

9Y3 JE 8AN PSHE

12B BC 7CW WSI PEBBLEPAD
ADMIN

After school Meetings

duty with AN

Whole school/ dept/
year team/ parents
evening

60% timetable presence, building
up from 50% teaching timetable to
95%

Week 3: 13-14 solo taught
lessons + 1-2 lessons TT
presence (obs/TA)

15 hours contact time (incl PSHE)
per week

Trainees should still be observing
and supporting all the other
lessons on their TT.

AN - mentor

7Y - mixed ability
8AN - tutor group
OX1-set1of5
9Y3 -set3 of 5
10X5 -set50of 5
12B - mixed ability
13LW - tutor group




Placement 2, Block 1 -
An example timetable for w/c 18th March

Mon Tues Wed Thurs Fri

Whole school briefing | Dept briefing Whole school briefing | Year team briefing | Whole school briefing

8AN 8AN 8AN 13LW 13LW

7Y CW Mentor meeting 7Y CW 9Y3 JE

9X1 AN 10X 5 RW 10X 5 RW

10X 5 RW 9X1 AN 9Y3 JE 10X 5 RW | 9Y3 JE

9Y3 JE 8AN PSHE

12B BC 7CW WSI PEBBLEPAD
ADMIN

After school Meetings

duty with AN

Whole school/ dept/
year team/ parents
evening

60% timetable presence, building
up from 50% teaching timetable to
95%

Week 3: 13-14 solo taught
lessons + 1-2 lessons TT
presence (obs/TA)

15 hours contact time (incl PSHE)
per week

Trainees should still be observing
and supporting all the other
lessons on their TT.

AN - mentor

7Y - mixed ability
8AN - tutor group
OX1-set1of5
9Y3 -set 3 of 5
10X5 -set50of 5
12B - mixed ability
13LW - tutor group




Placement 2, Block 2 -
An example timetable for w/c 8th April

Mon Tues Wed Thurs Fri

Whole school briefing | Dept briefing Whole school briefing | Year team briefing | Whole school briefing

8AN 8AN 8AN 13LW 13LW

7Y CW Mentor meeting 7Y CW 9Y3 JE

9X1 AN 10X 5 RW 10X 5 RW

10X 5 RW 9X1 AN 9Y3 JE 10X 5 RW | 9Y3 JE

9Y3 JE 8AN PSHE

12B BC 7CW WSI PEBBLEPAD
ADMIN

After school Meetings

duty with AN

Whole school/ dept/
year team/ parents
evening

60-80% sustained contact time
over the course of the block

Week 5: 14-15 solo taught
lessons + 1 lesson presence
(obs/TA)

15 hours contact time (incl PSHE)
per week

Trainees should still be observing
and supporting all the other
lessons on their TT.

AN - mentor

7Y - mixed ability
8AN - tutor group
OX1-set1of5
9Y3 -set 3 of 5
10X5 -set50of 5
12B - mixed ability
13LW - tutor group




Placement 2, Block 2 -
An example timetable for w/c 8th April - w/c 20th May

Mon Tues Wed Thurs Fri
Whole school briefing Dept briefing Whole school briefing Year team briefing Whole school briefing
8AN 8AN 8AN 13LW 13LW
7Y CW Mentor meeting Intervention/ exam 7Y CW 9Y3 JE

prep
9X1 AN EAL support | 10X 5 RW SEND support | 10X 5 RW
10X 5 RW 9X1 AN 9Y3 JE 10XS RW | 9Y3 JE
9Y3 JE intervention/exam | 8 AN PSHE EAL support
12B BC 7TCW WSI PEBBLEPAD

ADMIN
After school Meetings
Whole school/ dept/

duty with AN

year team/ parents
evening

60-80% sustained contact time
over the course of the block.
This comprises of 60% teaching
(15 lessons) and 20% additional
experience in teaching areas (5
lessons). This might include
SEND/EAL department support,
intervention group work, 1:1 exam
prep, and time in your school’s
alternative provision environment.

Weeks 6 - 10 : 15 solo taught
lessons + 5 lessons of additional
experience

AN - mentor

7Y - mixed ability
8AN - tutor group
OX1-set1of5
9Y3 -set 3 of 5
10X5 -set50of 5
12B - mixed ability
13LW - tutor group

2 X lessons of EAL support

2 X lessons of Intervention/exam
support

1 x lesson on SEND support




Placement 2 - Expectations

UNIVERSITY

 York

2023-24 Weekly Lesson Observation Feedback Form

Lesson Observations

e One formal lesson

Trzinee name: Date of observation:
School name: Lesson:
Name of observer: Subject:

observation per week using

Observation focus (with reference to traines targets):

this 2023-24 Lesson

Pleass refer to the Core Content Framework as it 2pplies to the teaching of the trainee’s specialist subject 35 you writs your

questions / comments to inform feedback and refiection.

Observation Feedback Form

1. High Expectations

Use of intentional and consistent language to promote challenge;
Setting of dear expectations;

Creating a safe & pasitive environment;

Culture of mutual respect and trust through modelling;

Use of school sanctions and rewards.

Paperwork

2. How Pupils Learn

Assessment of prior knowledge;

New information introduced does not overfoad working memory;
Addressing misconceptions;

Oppaortunities for retrieval and practice.

Host teacher/ PT

3. Subject and
Curriculum

Clarity of defivery of concepts and knowledge;

Use of analogies, llustrations, examples, explanations and/or demonstration;
Curricidum intent is clear;

Vocabulary is explicitly taught;

Opportunities for reading/writing and spoken language.

Detalil
Feedback

4, Classroom Practice

Effective scafioiding:
Introducing new material in steps;
Removal of scaffolds;

Modelling of content and skills;
Use of pair and group ac

< to develop talk;
Use of a variety of questioning strategies to elicit responses;
Quality homework.

5. Adaptive Teaching

Using a variety of different resources to support different levels of need;
Reframing questions to stretch and support;

Working with TAs effectively to suppart students;

Adapting seating plans or moving students to enable peer support.

6. Assessment

Planning and delivery of formative assessment tasks;

Use of questioning to identify knowledge gaps and misconceptions;
Monitaring of student answers and work;

o respond to feedback.

Allowing time for students

7. Managing Behaviour

Giving manageable, specific and sequential instructions;

Use of early interventions to manage behaviour;

Explicit use of rautines in line with the schoal ethos and behawviour policies;
Responding consistently to student behaviour.

8. Professional
Behaviours

Responding to feedback from expert colleagues;
Working effectively with TAs and other supparting adults before, during and after the lesson;
Awareness and fulfilment of safeguarding routines (e.g. registers), procedures and behawviours.



https://docs.google.com/document/u/0/d/1V23xEtc-EMpTiBXRD-CBtcJxYpClv7RKoNZ1mj4ii3Q/edit
https://docs.google.com/document/u/0/d/1V23xEtc-EMpTiBXRD-CBtcJxYpClv7RKoNZ1mj4ii3Q/edit

Placement 2 - Expectations

Mentor Meetings

® Frequency - 1 hour per week

e Physical & emotional environment

e \When absent - mentor and mentee

e New live spreadsheet for feedback and target setting: 2023-24 Mentor Meeting Record
® Target setting

A B c D E F G H 1 J K L M
o » =
3% 8 22« e
ST ES a 558 £ 2%
ol . ; ; Weekly Targets . : 2 a2 bl Trainee self-review of previous targets, : £38
o o & Irainee summarises developmental work covered during Actions to help achieve 3 29 2 x 3 4 . Optional mentor s 9
Date (25 3 o 2 (max 3, one should always be -2 x % including actions taken and impact on pupil ==
- 5] mentor meeting 5 ; target o S © 9 ) comments =
Ee 2 subject specific) 8 @S H progress SE
35 3° I 52
-2 8 < 2 =
b 2
Rows 3-6 are hidden but have a modelled example if required
Link to WSI Handbook
We have focused on getiing established with my new classes and  1.Set my expectations with each  After bell work - have a single slide ) | did this with both classes that | met
the importance of setting my expectations, which reinforce and class that | take over. with the key points, aligned with this week and felt it helped the
show my understanding of the school's policies. We also discussed school's behaviour policy. students to view me as their teacher
a number of strategies for gaining the whole class attention and s P Confi... ¥ asthey see was confident in
having clear expectations about whether the tasks | set are silent understanding the school's behaviour
work, discussion work, paired or independent work. We also system. | will continue this with other
considered the importance of place context in teaching geography classes that | teach for the first time
and how this can be reinforced through the use of maps and 2. Build confidence with gaining  Use of 3-2-1 countdown and then Whilst | did try this with both classes,
Google Earth. the attention of all in the class.  pause for silence. the students were not always quiet
9/11/23 12111123 when | reached 1 and my mentor
Tin P1 8A2 5 = observed that | had not waitied for the
6/11/23 i class to be quiet at that point. This is AB
a strategy that | need to continue to
embed as it did redcue the noise in
the room.
3. When introducing a new place, Start at school, then use Google The students seemed to enjoy the
share the locational context with  Earth to zoom to location. Ask use of Google Earth and it helped the
the class. students to identify key aspects 3 - Confi... » students to visualise the landscape of
(continents, nearby oceans etc) Egypt, whihc we were able to later
link with the desert climate.
Something | loved this week ... Teaching my first full lesson!
2 T



https://docs.google.com/spreadsheets/d/1xxlL-plzxvvVqCevPI1Eq4bNq2qvr-55d-flig4B-7c/edit?usp=sharing

Placement 2 - Expectations

Support and Training

e \WSI: school based training programmes
WSI Handbook



https://docs.google.com/document/d/1xuwcgFWsLxRDXiwZBzGrBGjWo6eP8nqLs4lCvuSiVaI/edit#heading=h.5x629s246i51

WSI School-Based Training | Introduction to school behaviour policy and associated reward and consequence procedures; this
should include discussion around the school’s values and ethos (to be recorded by trainee on
PebblePad).

Shadowing KS3 pupil/Class with a focus on routines (CCF1, 7).

27/09/22 Core and All Saints Trainees University-based WSI: Behaviour Theme Session CCF Foci Assignment 1
(CCF1,CCF7) content

Presentations | Creating a positive school ethos* 1:7 v

Internal Alternative Provision- working with the most vulnerable* 1.41;7;83,84 85, 86™ v

Empowering students through nature* 1.56.3,57;7.8.3,84, 8.6*

Behaviour for Learning/features of successful classrooms 1. 4.7

2 Pathfinder Trainees School Hub WSI (CCF 3, CCF4, CCF5)

All day How pupils learn 2,3.3,3.4,3.6,3.7,4.2,4.3,
SEND - A focus on the memory model of learning and what this means for CCF4.4,5.2, 5.6, 5.7, 8.6

SEND

*Denotes input from school partnership expert colleagues
** Content/coverage enhances WSI (beyond the CCF)

Placement CCF Focus Mentor Activities and Expectations

That: Focused Lesson Observations. Trainee is shown location and given access to SoW.
establishing routines; the value of a predicable Weekly discussion session: Department behaviour support/removal
ent for pupils; self-regulation and its impact on rotas etc
ability to learn. (CCF7.1, CCF7.2, CCF7.3)
Learn How To: Induction on school Behaviour Policy

Observations across the department (Trainees should be undert
a 60% observation timetable).
See further subject-specific guidance from CA Lead.




Suggested activities for school based WSI in placement 2

Suggested WSI School-Based Training: This training should be tailored to ITT where possible and align with the context of school placement.

w/c 26th Feb

An introduction to the rationale for curriculum structure, including whole-school literacy/numeracy approaches and how this is implemented
in lesson planning.

(CCF1; CCF3; This theme is included to support trainee transition into Placement 2)

w/c 4th March

The school policy and practice documents related to Teaching and Learning
(CCF2 - This theme is included to support trainee transition into placement 2)

w/c 11th March

Focussed time meeting with key SEND staff and supporting the inclusion department (CCF5)

w/c 18th March

Pathfinder trainees are with their SD priver on Wednesday 20th March, all trainees are at university on Friday 22nd March.

w/c 8th April

Key Stage Transitions in school - Primary, KS4 and KS5

w/c 15th April

Reporting progress/Preparing for parent/ carer consultation evenings (CCF8)

w/c 22nd April

Focussed discussions around working effectively with support staff including TAs, lab technicians and librarians (CCF8)

w/c 29th April

An opportunity for trainees to meet with members of staff in both ML and SLT positions to discuss their career paths/motivations/advice.
(CCF8).

w/c 13th May

Fieldwork/Trips/Extra curricular activities (CCF8)
- staff/pupil benefits of getting involved
- logistics/considerations and risk assessment overview

w/c 20th Mary

Arrange time for trainees to meet with Year 1 ECTs to discuss the year ahead and the support available (CCF8)




Placement 2 - Expectations

Support and Training
e CA: school based training programmes

University visit
e [rainees will receive a visit from a member of the PGCE
team during placement 2.




o0 PebblePac

What is Pebblepad?

This is a teaching e-Portfolio platform. Pebblepad is where trainees will log evidence of progress

throughout the course, interact with school mentors and university staff. All trainees across all subjects
will be using Pebblepad.

How will | use Pebblepad?

Mentors will use Pebblepad to access trainee information, check trainee progress, look at/complete

reviews, sign off attendance, and access /contribute to any Student Support Plans with University
tutors.

All reviews from school placements will be submitted on Pebblepad.

Review 3: Friday 22nd March 2024 Review 2: Friday 1/7/th May 2024




Where should a trainee be at this point in the PGCE?

You are able to
(one off)

Emerging

You have a
developing
understanding & are
beginning to...

You are more
consistently with
one class...

Developing

With a range of
classes, you are able
to...

With all classes you
consistently...

> Embedded >

You display a
competency with ...

You demonstrate
proficiency with ...

Excelling




Placement 2 - Opportunities

e Ongoing opportunities to observe:
o Own subject and other subjects
o Their classes with other teachers
o Particularly strong teachers
o Particularly interesting classes

e Post-16 involvement where applicable
e Extra-curricular opportunities

It is important to provide
an equitable experience
for trainees across the
school.

e Parental communications - this could include parent/carer consultation
evenings, phone calls and email protocols

e INSET

e Exposure to EAL/SEND provision within school

e Experience of PSHE/SMSC/Citizenship




Placement 2 - additional points to consider

Communications - emails/phone numbers
= iy | | Lesson plans - coordinated approach
,;uiflihi Behaviour management (CCF 7) may need revisiting
i Assignment 3 - Special Study: Reflective &

Research-Literate Practitioner

Examples:

How can English teachers challenge, motivate and support English as
an Additional Language students in a predominantly White British
school?

What role does peer assessment play in the Year 7 History classroom?
How does the use of growth mindset effectively aid pupil progress in
Mathematics problem solving?

How does exposure to Science outside school affect ambition,
motivation and achievement in the Science classroom?

Interviews
Professional Enrichment/Primary Experience
(w/b 10th June - w/e 17th June 2024)




Wellbeing - Our trainees

Encouraging healthy work habits and balance
Finances (some hardship funding may be available)
ldentifying pressure points during the ITT year

SEMH support
Trainee support plans




Wellbeing - Our PGCE Partnership

e \What is unique about your setting”?

Wellbeing strategies - what does your school do to promote healthy
lifestyles and wellbeing (both physical and MHWB) amongst your
pupils?

ldentifying pressure points during the ITT year

PT/mentor absence and support

Local, regional and national network opportunities
School visits

-
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Partnership Forum

3 meetings per year (one per term)

Invitations sent out to PTs via PGCE administrators (general mentors are welcome to deputise for PTs).

Aims:

e T[o update PTs with information regarding our current trainee cohort
e TJo discuss and plan for future PGCE course provision

e To collaboratively set targets for the partnership

e TJo consider employment outcomes, national DfE ITT data and outcomes in the partnership against
nationally available comparative data

Upcoming Partnership Forum meetings: Friday 1st December (2-4pm) on campus
Friday 22nd March or Friday 29th March (2-4pm) TBC
Friday 28th June (2-4pm) on campus




National re-accreditation of ITT

ITT Market Review - started in 2020, paused during global pandemic, resumed in Jan 2021

July 2021 - Market Review Report

The review considered how the ITT sector can provide consistently high-quality training, in line with the core content

framework, in a more efficient and effective market.

The aim of the review was to make well informed, evidence-based recommendations on how to make sure:

e all trainees receive high-quality training
e the ITT market maintains the capacity to deliver enough trainees and is accessible to candidates

e the ITT system benefits all schools

All providers wishing to offer ITE from 2024 required to take part in a re-accreditation process and meet certain criteria

Main ways this will affect York PGCE
® Change in terminology

® Revised course structure
e Strengthened mentoring partnership




Where to contact us...

e PGCE Bulletin
We will send these out regularly with reminders of upcoming deadlines and
dates for the diary

e The website https://www.york.ac.uk/education/pgce/mentors/
e PGCE Administrators educ21@york.ac.uk

e Curriculum Area Leads, School Partnership Facilitators (SPFs)

e Your school’s Professional Tutor/ ITT Coordinator

e The mentor zoom drop in 12.30-1.30pm on Tuesdays
https://york-ac-uk.zoom.us/|/931754 73056

e Non urgent question submission form



https://www.york.ac.uk/education/pgce/mentors/
mailto:educ21@york.ac.uk
https://york-ac-uk.zoom.us/j/93175473056
https://forms.gle/LwNyZU3WjchRFbFz9

